Fritzlan: A Personal Story of Teaching Aboriginal Art

encountered may have allowed for some movement into the present and future. Connecting
story and visual art shapes perceptions and allows for multiple voices to be heard.

Walking with Rosie

One day, Rosie and | were outside our school, walking along the side of the gravel field where
it gives way to the forest. We were with students taking photographs of the green and grey
that glows in the winter moss and sky of North VVancouver woods. | remember that Rosie said
to me, as we were walking, that she believed a lot of the Aboriginal students had lost their
voice. | took it to mean in the context of the school and both literal and metaphorical. She
went on to explain how the experiences of her mother and others in residential schools led to
this loss of voice.

Her mother was trained to work in a cannery and to clean. She was taught English. That’s all
she had when she came out of that school. There had been a loss. Her own voice—the voice
of her culture and humanity—had been lost. She did not have language to connect her identity
to the culture and family from which she had originated.

Many months later, when | asked Rosie again about this idea of loss of voice in schools for
Aboriginal students she spoke about the actual physical voice and the language.
Hul’q’umin’um contains guttural sounds, physical formations and actions which Aboriginal
children do not use if they do not learn Hul’q umin’um.

She said, “I can’t imagine it. These children were taken from their families as young as four
and five years old. And they were punished for speaking their own language. They were made
to clean, get down on their hands and knees.” She then went on to describe her grandfather’s
tales of the sisters, the nuns, teaching at the residential school. She laughed at this part of her
story, but the word humour doesn’t seem apt. The nuns were French Canadian and their
English was weak. The nuns would speak in French so that the children didn’t know what
they were saying.

Rosie tells me that when her own grandparents were together speaking Hul’q’umin’um they
would hide it from the children and stop as soon as the kids came into the house. Their
parents and aunties and uncles and elders did not want them to learn the language for fear that
they would be punished when they spoke it in schools.

I have heard many stories of lives and families damaged or ruined by residential schools from
my students and colleagues. A young girl once told me that her grandpa said all schools were
bad for you. He had been in a residential school. | struggle with how to reach students who are
not encouraged by their families to engage with the schoolwork that I present, and do not buy
into my educational programming.
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My conversation with Rosie made me appreciate that we had found a visual language to share
with each other and the students. | realized that it was vital to bring Aboriginal art into our
schools. But, equally or more important was the knowledge, meaning, and ways of connecting
to Aboriginal art. | hoped that the projects Rosie and | facilitated would work towards
Aboriginal students finding a voice in the public school setting, that it would allow them to
know and express themselves as Aboriginal people (Dion & Salamanca, 2014, p. 161).

Conclusions

“How may we trace our way through a pedagogical experience in order to reveal hidden
shadows and ghosts of the strong emotions that mark the space and place of classroom?”
(Prendergast, et al., 2008, p. 58). Throughout the ten months of teaching Aboriginal art, I
wandered and explored new territory, negotiated new terrain, and developed new
relationships, but | rarely had time to reflect on the emotional side of teaching and learning.
By rambling through memories of my teaching experience, | am able to gain some awareness
and contextualization of the cultural significances of teaching Aboriginal art in my class.

This paper is a reflection on an uncharted journey of conversations and events. “This history
of walking I am writing can only be partial, an idiosyncratic path traced through them by one
walker with much doubling back and looking around” (Solnit, 2000, p. 4). Looking back now,
I see threads that allow me to treat several experiences of a school year as a whole. Each
project that Rosie and | entered into helped us to reach the beginning of a new project. These
projects were conceived through a series of conversations. The relationship that Rosie and |
developed and the common love of visual art were the foundations of our work.

As | look back at this year, | see there was a necessity of using an exploratory method of
teaching to approach unfamiliar territory. To map out the entire course of Aboriginal art
studies at the beginning of the year would have resulted in a superficial and homogenous
journey. There was no way for me to know what Rosie could share of her own experience
with the students. There was no way for me to know how the students would respond to Rosie
and my instructional design. In retrospect, it seems vital to me that the personal life
experience of instructors and students always be considered when teaching art and when
teaching cultural histories.

Throughout the year questions arose for me regarding my position of authority in teaching
Aboriginal art. Also, I questioned the classroom social dynamic that | was influencing by
introducing the difference of culture that directly affected these young people. Moreover, |
lacked knowledge of the politics that exist between communities within the Aboriginal
peoples of this region. | was only able to see the relationship between Aboriginal and
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dominant Western culture in North VVancouver. | knew, that in my ignorance, | was lumping
together many different cultural stories and symbols under the broad stroke of ‘ Aboriginal
art.” I was assuming cultural homogeneity, “superficially generalizing cultural practices”
(Broome, 2015, p. 191). When possible, I tried to follow the lead of local Aboriginal
community members.

Rosie and I made time to talk and share stories. She shared stories of her mother’s experience
at residential school and of her own experiences of school as an Aboriginal person. Hearing
these stories has made me question my own approach to teaching children of the Aboriginal
community within our school.

As educators, we speak of positive changes with the Aboriginal students in our school in
terms of academic improvement, student participation in events and parent involvement. The
more | learn of the history of residential schools the more | see an event that has affected the
lives of students | work with. Here is an event that will not go away or be undone. There is a
loss that will never be recovered. | see the value of Rogoff’s (2002) concept of living and
working with the gap can help to articulate differences in this situation. If I do not see the gap,
if I am not conscious of the history of residential schools and the remaining effects of them,
how can | begin to try to understand and respect the desires and ideas of my Aboriginal
students? How can | move beyond my own assumptions?

The students were encouraged to engage personally with each creative process and to have
their images tell a story. The visual art enabled stories to emerge that did not have words but
were connected to experience. Sto:10 scholar Jo-ann Archibald (2008) writes that storywork
“effectively educates the heart, mind, body, and spirit” (p. 10).

Telling the personal story of my teaching practice this past year has truly made me think about
the ways that | work, the choices | make. I exercise power in the curriculum that I highlight,
the student suggestions | accept and reject, and the stories that | tell and that | hear. More
importantly, | have begun to understand the incomplete nature of the knowledge and ways of
knowing that | work with in relation to Aboriginal education. Working as a non-Aboriginal
teacher to develop culturally conscious and decolonizing education practice requires risk and
engagement in relationship. Local experience with and relationship to Indigenous community
members are necessary elements of including ontological differences. Non-Indigenous people
can engage in a practice of listening and of not knowing (Cameron, 2015). Evolving
collaborative teaching, reflective writing, and accepting how much I don’t know have been
invaluable tools for me in this process.
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Relaxing spatial and temporal structures through an unplanned ongoing series of art projects
was one way of disrupting the traditional public school education limits on knowledge and
ways of knowing. It was an attempt at “destabilizing dominant ways of knowing the world in
order to make room for assertions of Indigenous knowledge” (Hunt, 2014, p. 30).

References

Alteen, G., Duffek, K., Lippard, L.R., Turner, & Willard, T. (2016). Lawrence Paul
Yuxweluptan: Unceded territories. Vancouver, BC: Figure 1 Publishing.

Archibald, J. (2008). Indigenous storywork: Educating the heart, mind, body, and spirit.
Vancouver, BC: UBC Press.

Barnes, A. (2013). What Pakeha can learn from engaging in Kaupapa Maori research? New
Zealand Council for Educational Research. Retrieved from
http://www.nzcer.org.nz/research/publications/what-can-pakeha-learn-engaging-
kaupapa-maori-educational-research

Broome, J. (2014). Unravelling the yarn: Self-reflection, critical incidents, and missteps
leading to continued growth as a culturally sensitive art educator. Journal of Cultural
Research in Art Education, 31, 179-195.

Cameron, E. (2015). Far off Metal River: Inuit lands, settler stories and the making of the
contemporary Arctic. Vancouver, BC: UBC Press.

Czikszentmihalyi, M. (1996). Creativity: Flow and the psychology of discovery and invention.
New York, NY: HarperCollins.

de Cosson, A. F. (2004). The hermeneutic dialogic: Finding patterns midst the aporia of the
artist/researcher/teacher. In R. L. Irwin, & A. de Cosson (Eds.), a/r/tography: Rendering
self through arts-based living inquiry (pp. 127-152). Vancouver, BC: Pacific
Educational Press.

Dion, S. D., Salamanca, A. (2014). inVISIBILITY: Indigenous in the city Indigenous artists,
Indigenous youth and the project of survivance. Decolonization: Indigeity, Education,
and Society. 3(1), 159-188.

Ellis, C. (2004). The ethnographic I: A methodological novel about autoethnography. New
York, NY: Altamira Press.

Eiserman, J. (2005). Learning in the art gallery: Essential not enrichment! In R. L. Irwin & K.
Grauer (Eds.), StARTing with ... (pp. 120-127). Toronto, ON: Canadian Society for
Education Through Art.


http://www.nzcer.org.nz/research/publications/what-can-pakeha-learn-engaging-kaupapa-maori-educational-research
http://www.nzcer.org.nz/research/publications/what-can-pakeha-learn-engaging-kaupapa-maori-educational-research

Fritzlan: A Personal Story of Teaching Aboriginal Art 15

Fritzlan, A. (2015). Cultural acquisitions: A student-centred museum experience. The
Canadian journal for teacher research. Retrieved from:
www.teacherresearch.ca/blog/article/2015/12/05/265-cultural-acquisitions-a-student-
centred-museum-experience.

Gouzouasis, P., Irwin, R., Miles, E., Gordon, A. (2013). Commitments to a community of
artistic inquiry: Becoming pedagogical through a/r/tography in teacher education.
International Journal of Education & the Arts. 14(1). 1-23.

Greene, M. (1995). Releasing the imagination: Essays on education, the arts, and social
change. San Francisco, CA: Jossey-Bass.

Hunt, S. (2014). Ontologies of Indigeneity: The politics of embodying a concept. Cultural
Geographies, 21(1), 27-32.

Irwin, R. (2004). A/r/tography: A metonymic meétissage. In R. Irwin & A. DeCosson (Eds.),
Alr/tography: Rendering self through arts-based living inquiry. Vancouver, BC: Pacific
Education Press.

Irwin, R. L. & de Cosson, A. (2004). a/r/tography: Rendering self through arts-based living
inquiry. Vancouver, BC: Pacific Educational Press.

Irwin, R., Beer, R., Springgay, S., Grauer, K., Xiong, G., & Bickel, B. (2006). The rhizomatic
relations of a/r/tography. Studies in Art Education, 48(1), 70-80.

Jacques, P., Johnson, G., Taylor, J. (producers), & Long, J. (director) 1979. Bill Reid (DVD).
Montreal, QC: National Film Board of Canada.

Karr, G. (2011) Writing is more than draft and good copy. In P. Gouzouasis (Ed.) Pedagogy
in a new tonality: Teacher inquiries on creative tactics, strategies, graphic organizers,
and visual journals in the K-12 classroom, pp. 185-202. Rotterdam, The Netherlands:
Sense Publishers.

King, T. (2008). The art of indigenous knowledge: A million porcupines crying in the dark. In
J. G. Knowles & A. L. Cole (eds.), Handbook of the arts in qualitative research:
perspectives, methodologies examples and issues (pp. 13-25). Thousand Oaks, CA:
Sage.

Liamputtong, P. (2010). Performing qualitative cross-cultural research. Cambridge, UK:
Cambridge University Press.

MCcNIff, S. (1998). Trust the process: An artist’s guide to letting go. Boston, MA: Shambala
Publications.

Prendergast, M., Lymburner, J., Grauer, K., Irwin, R., Leggo, C., & Gouzouasis, P.



1JEA Vol. 18 No. 20 - http://www.ijea.org/vIEn20/

(2008). Pedagogy of trace: Poetic representations of teaching resilience/resistance in arts
education. Vitae Scholasticae: The Journal of Educational Biography, 25, 58-76.

Rogoff, I. (2002). Hit and run: Museums and cultural difference. Art Journal, 61(3), 63-73.
Sams, J., Carson, D. (1999). Medicine cards. New York, NY: St. Martin’s Press
Solnit, R. (2000). Wanderlust: A history of walking. New York, NY: Viking Press.

Stilgoe, J. R. (1998). Outside lies magic: Regaining history and awareness in everyday
places. New York, NY: Walker & Company.

Townsend-Gault, C. (1995). The salvation art of Yuxweluptun. In C. Townsend-Gault, S.
Watson & L. P. Yuxweluptun, L. P. (Eds.), Lawrence Paul Yuxweluptun: Born to live
and die on your colonialist reservations. Vancouver, BC: Morris and Helen Belkin Art
Gallery.

Tuhiwai Smith, L. (2012). Decolonizing methodologies: Research and Indigenous peoples,
(2" ed.). New York, NY: Zed Books.

Yahgulanaas, M. N. (2002). The last voyage of the black ship. VVancouver, BC: Western
Canada Wilderness Committee & Tales of Raven.

About the Author

Amanda Fritzlan, MEd, is a doctoral student in the department of curriculum and pedagogy at
the University of British Columbia, Canada. For the past ten years, she has practiced teaching
at the grade seven level in lower mainland British Columbia public schools. Her research
interests include exploring perspectives of nature through conceptual art; culturally responsive
pedagogies that build on the cultural capital of students; and Indigenous knowledge systems
and worldviews in the context of culturally diverse urban mathematics and science
classrooms. She is also interested in ongoing autoethnographic writing practices of educators
as a way of thriving and of expressing experiential expertise.

16



International Journal of Education & the Arts

Editors

Eeva Anttila
University of the Arts Helsinki

Terry Barrett
Ohio State University

Peter Webster
University of Southern California

Brad Haseman
Queensland University of Technology

Media Review Editor

Christopher Schulte
Penn State University

Managing Editor
Christine Liao
University of North Carolina Wilmington

Associate Editors

Marissa McClure
Indiana University of Pennsylvania

Kimber Andrews
University of Cincinnati

Sven Bjerstedt
Lund University

Deborah (Blair) VanderLinde
Oakland University

Joni Acuff

Jose Luis Arostegui
Stephanie Baer
Julie Ballantyne
Jeff Broome

Pam Burnard

Lynn Butler-Kisber
Laurel Campbell
Patricia S. Campbell
Katie Carlisle

Juan Carlos Castro
Sheelagh Chadwick
Sharon Chappell
Smaragda Chrysostomou
Cala Coats
Veronika Cohen
Tracie Costantino
Teresa Cotner
Melissa Crum
Victoria Daiello
David Darts

John Derby

Ann Dils

Kate Donelan

Paul Duncum
Laura Evans

Lynn Fels

Susan Finley

Jill Green

Eve Harwood
Luara Hetrick

Rita Irwin

Tony Jackson

Neryl Jeanneret
Koon-Hwee Kan
Andy Kempe
Jeanne Klein
Aaron Knochel
Carl Leggo

Lillian Lewis

Kristine Sunday

Old Dominion University

Brooke Hofsess

Appalachian State University

Advisory Board

Ohio State University, USA
University of Granada, Spain
University of Nebraska-Kearney, USA
University of Queensland, Australia
Florida State University, USA
University of Cambridge, UK

McGill University, Canada

Indiana University-Purdue University Fort Wayne, USA

University of Washington, USA

Georgia State University, USA

Concordia University, Canada

Brandon University, Canada

Arizona State University, USA

University of Athens, Greece

Stephen F. Austin State University, USA
Jerusalem Academy, Israel

University of Georgia, USA

California State University-Chico, USA
Independent Scholar

University of Cincinnati, USA

New York University, USA

University of Kansas, USA

University of North Carolina-Greensboro, USA
University of Melbourne, Australia

University of Illinois-Urbana/Champaign, USA
University of North Texas, U.S.A.

Simon Fraser University, Canada

Washington State University, USA

University of North Carolina-Greensboro, USA
University of Illinois-Urbana/Champaign, USA
University of Illinois at Urbana-Champaign, USA
University of British Columbia, Canada
University of Manchester, UK

University of Melbourne, Australia

Kent State University, USA

University of Reading, UK

University of Kansas, USA

Penn State University, USA

University of British Columbia, Canada
Youngstown State University

Margaret Macintyre Latta

Deana McDonagh
Barbara McKean
Gary McPherson

Regina Murphy
David Myers
Jeananne Nichols

Samantha Nolte-Yupari

Joe Norris

Peter O'Connor
Eva Osterlind
David Pariser
Michael Parsons
Robin Pascoe
Kimberly Powell
Monica Prendergast
Clint Randles
Bjgrn Rasmussen
Mindi Rhoades
Martina Riedler
Doug Risner
Mitchell Robinson
Joan Russell
Johnny Saldafia
Jonathan Savage
Ross Schlemmer
Shifra Schonmann
Ryan Shin
Richard Siegesmund
Tawnya Smith
Robert Stake
Susan Stinson
Mary Stokrocki
Candace Stout
Matthew Thibeault
Rena Upitis
Raphael Vella
Boyd White
Jackie Wiggins

University of British Columbia Okanagan, Canada
University of llinois-Urbana/Champaign, USA
University of Arizona, USA

University of Melbourne

Dublin City University, Ireland

University of Minnesota

University of Illinois-Urbana/Champaign, USA
Nazareth College, USA

Brock University, Canada

University of Auckland, New Zealand
Stockholm University, Sweden

Concordia University, USA

Ohio State University, USA

Murdoch University, Australia

Pennsylvania State University, USA

University of Victoria, Canada

University of South Florida, USA

Norwegian University of Science and Technology, Norway

The Ohio State University, U.S.A.

University of Illinois-Urbana/Champaign, USA
Wayne State University, USA

Michigan State University, USA

McGill University, Canada

Arizona State University, USA

Manchester Metropolitan University, UK
Southern Connecticut State University, USA
University of Haifa, Israel

University of Arizona, USA

University of Georgia, USA

Boston University, USA

University of Illinois at Urbana-Champaign, USA
University of North Carolina-Greensbhoro, USA
Arizona State University, USA

Ohio State University, USA

University of Illinois-Urbana/Champaign, USA
Queen's University, Canada

University of Malta, Malta

McGill University, Canada

Oakland University, USA

This work is licensed under a Creative Commons_Attribution-NonCommercial 3.0 Unported License.



https://creativecommons.org/licenses/by-nc/3.0/us/

